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Abstract 

Massive Open Online Courses are considered as one of the most effective ways 
in learning and teaching around the world in all the fields, especially in education. 
Teachers must continually update their experience of engaging with the educational 
programs, pedagogy, and style on teaching methods and teaching strategies; thus, they 
must be exposed to continuous and sufficient in-service training through MOOCs. The 
researcher has adopted the descriptive mixed method by using a questionnaire and an 
interview. The results show that the Iraqi EFL in-service teachers are highly satisfied 
with the questionnaire standards and items as well as the interview questions. 
Keywords: MOOCs, Professional Performance, Iraqi EFL in-service teachers, online 
courses. 



 
 

1. Introduction 
In any educational system, the teachers are considered as a cornerstone of that system 

since they control the process of teaching and lead it in a professional way to achieve the 
goals of learning. Students are not just boys or girls who sit at their desks to spend time, 
but rather, they are active generators of knowledge. Information technology can be 
exploited in such environments by using massive revolutions of knowledge that demand 
for best training and preparing of teachers in order to reach the best levels of their 
performance (Lanier, 1997: 1). 

The combination of open and distance learning (ODL) and teacher education is an 
important issue in the modern educational field. They have the ability to reinforce 
effective, dynamic and fair sources of education, and maximize the chances for many 
learners to access such sources. This is done through online learning (Danaher & Umar, 
2010: 6).  

The rapid development of the technology in the last years reflected its effects on 
many aspects and fields of life. Among these, the learning by the emergence of e-
learning and especially what is called (MOOCs). Simply, MOOC can be defined as 
online courses and lectures that can be accessed freely by unlimited number of users 
around the world anytime and anywhere. The content which is presented in such courses 
is unlimited and anyone can enroll in these courses for different types of sciences and 
knowledge (Head, 2015: 14). 
1.1 Statement of the Problem and its Significance 

Teachers need to develop their knowledge, information and teaching skills by 
dealing with the curriculum, psychology, and pedagogy of the learners and follow new 
techniques and styles on teaching and learning; so, they need continuous and appropriate 
in-
teachers to attend the training courses which are conducted repeatedly within each 
academic year. Some teachers find it difficult to spend two weeks or more in attending 
such courses, because they may miss some lessons with their students while attending 
those training courses.  

With the increasing number of teachers, it becomes more difficult to meet all 
training needs for them through traditional training methods in training centers which 

-Raghbi, 2019: 98). In addition to that, 
the spread of Coronavirus Pandemic (COVID-19) made it impossible for teachers to 
arrive the training centers. Therefore, this problem can be solved by offering free online 
courses for teacher to join distantly via online platforms without affecting their daily 

teacher who is able to use technology and online platforms to keep up with the latest 
methods of teaching. This is done through qualifying and training the teachers as well 
as the educational leaderships via Massive Open Online Courses which is represented 
by Iraq educational Platform and other platforms such as Google Classroom, Zoom etc. 

Accordingly, the problem of the current study can be stated in the following 
question: 
effect on the Professional Performance of Iraqi EFL In-  

1.2 Aims 
This study aims to find the effectiveness of using the Massive Open Online 

Courses in developing the professional performance and the skills of teachers who attend 
these courses, and tries to show the extent to which the teachers can benefit from these 
courses and how they apply them in their practical teaching. In addition to that, the study 



 
 

teachers in improving 
 

1.3 Procedures 
 The following procedures are to be followed: 
1- First of all, descriptive approach with mixed (qualitative and quantitative) method 

will be used. 
2- Personal interview with some senior supervisors and teachers of English language 

from intermediate and preparatory schools to document the problem of the study. 
3- Setting up a questionnaire of many items to be answered by the intended English 

language in-service teachers whether online or in-hand. 
4-  
5-  
2. Literature Review and Previous Studies 
2.1 Massive Open Online Courses (MOOCs) 
2.1.1 Definitions of MOOCs 

Mackness 
phenomenon that helps creative developers and designers to take a variety of questions 
and decisions. The central point to be addressed here about the MOOC is considering 
it as fundamental pedagogy, that will ultimately impact the teaching and 
learning processes . Mota & Scott (2014: 65) consider MOOC as a new phenomenon 
in the field of online distant education and associated closely with the independent 
learning ideas. It is an important experiment of teaching especially in the higher 
education, and it may be considered as an essential point for online learning and 
teaching approaches in the future. 

Porter (2015: 3) says that the acronym (MOOC), which refers to Massive Open 
Online Course, needs to be identified separately to know the meaning of each word 
clearly; Massive refers to hundreds or thousands of participants who enroll in the course 
without limits in their numbers; Open indicates that the course access is both free and 
unrestricted, and it does not need any entry requirements so it is open to all learners 
with their different educational background; Online means that the whole course is 
delivered online via internet with no face-to-face interaction, and this is done through 
the using of online technologies and different platforms and Course refers to any 
educational program which is run through a specific period of time, based upon specific 
subject, and the student is provided with the instructions through that period. 

2.1.2 Emergence of MOOCs 
It may be difficult to decide when anything has been formed or arisen. This 

usually occurs when the object's identity itself or its system is hard to describe.  This 
could be the case for MOOCs, so when did MOOCs start exactly?. To make a better 
vision about the MOOCs and how they started, the historical development and origins 
of this educational invention must be examined (Johnson et al, 2014: 7). The term 
MOOC was first invented in 2008 by David Cormier to refer to an online course 
established by George Siemens and Stephen Downes (Hollands & Tirthali, 2014: 25).  

They offered a course at the Manitoba University on the subject of connectivist 
-

four students participated in this course with credit through the university while about 
2300 learners were noncredit. The course was a great success over all scales of success, 
and it was considered as a signpost in the field of online education. In 2010, The 
Chronicle of Higher Education Journal noticed the significance of this course pointing 



 
 

 
The modern MOOC developed rapidly in the end of 2011 when Stanford 

University established three free online courses with an initial participation of more than 
160000 users from different countries around the world. These courses concentrated on 
the possibilities exploiting of online audiences and paid little attention to the interaction 
between the learners. In 2012, the online learning witnessed the founding of the greatest 
platform of MOOCs by Stanford University to be the widest platform around the world 
until the current time, i.e., Coursera (Hollands & Tirthali, 2014: 34). 
2.1.3 Types of MOOCs 
2.1.3.1 cMOOCs 

In 2008, Siemens and Downes created cMOOCs, the first form that concentrates 
on the development of knowledge and has a different theory of education from xMOOCs 
(Adham & Lundqvist, 2015: 125). In this type 
so, they are referred to as connectivist MOOCs and implement connectivist learning 
principles like the focus on related and interactive learning (Zheng et al, 2015: 1883 and 
Saha & Halder, 2019: 533). According to the study of Ulrich & Nedelcu (2015: 1542), 

 
In language education, cMOOCs are completely consistent with the 

communicative approach theory. This style of MOOC is distinguished by repeated work 
in couples or communities, tasks, roleplaying, and demonstrates the willingness of the 
individual to use and adjust the language to the original communicative situations 
(Panagiotidis, 2019: 288). 
2.1.3.2 xMOOCs 

In 2011, American universities introduced xMOOCs. Since then, MOOCs, 
particularly xMOOCs, have boomed, primarily due to the fact that top American 
universities such as Stanford University and Massachusetts Institute of Technology were 
the first to establish such MOOCs (Aoki, 2015: 22). In this form of MOOCs, the letter 

X
instruction, xMOOCs follow a more cognitive-behaviorist approach. They have specific 
underlying learning objectives that provide for a limited duration of organized 
development of knowledge and skills (Liyanagunawardena, 2015: 36). 
The xMOOCs are the latest kind of MOOCs that turn a conventional university model 
into an online area of study. Through the use of video presentations, audio files, 
PowerPoint slides, brief quizzes and training with an emphasis on knowledge sharing, 
the xMOOC model illustrates conventional learning approaches (Adham & Lundqvist, 
2015: 126). 
2.1.4 Characteristics of MOOCs 

Czerniewicz et al (2015: 2) identify six characteristics for the MOOCs, and 
explain them as follows: 
1. Educator participation: while educators are engaged in the creation and 

development of the MOOC, their participation is reduced in the course by lack of 
formal appraisal or academic credit. 

2. Engagement: a large number of students can be contacted via discussion boards. 
3. Re-Watchable: students can access and listen repeatedly to recordings of lectures. 
4. Scale: MOOCs are meant for a broad number of students. 
5. Evaluable: Most in-video MOOCs contain questions of concept-check, instant 

reviews and peer-review. 



 
 

6. Personalized learning experiences: Participators will train at their own speed and 
choose the content in which they are associated. 

2.1.5 Key Activities of MOOCs 
According to the study of Mackness et al. (2013: 141), four main activities of MOOCs 
are described. These activities include: 
1. Aggregation refers to filtering, sorting, and gathering individually relevant 

information. 
2. Remixing includes interpreting and bringing personal viewpoints and observations 

to the aggregated information. 
3. Repurposing means refashioning the data to fit personal purposes. 
4. Feeding forward refers to sharing newly-formed knowledge with other participants 

and gaining from them. 
2.2 Teacher Professional Development (TPD) & Teacher Professional Performance 
(TPP) 
2.2.1 The Concept of TPD and TPP 

Professional development of teachers is the process of continually improving 
professional achievement, expanding learning awareness, improving practical abilities, 
and improving teaching skills of teachers. The traditional mode of TPD is being 
developed with the emergence of new types of TPD and the improvement of learning 
styles in addition to the advancement of communication technology (Ji & Cao, 2016: 
2061). 

Professional performance of EFL teachers is an important element of the 
educational system. TPP can be described as what EFL teachers do inside the 
classrooms, including utilizing efficient communication skills, interacting with 
reflection, incorporating English language skills and using intercultural 
skills. Theref
the educational system, TPP evaluation gained a lot of coverage in the world (Boset et 
al., 2017: 67). 

 
Boset et al. (2017: 70) explain the three main factors that affect the TPP. These 

the EFL TPP. Because of its connection with teacher performance, the competency of 
EFL teachers occupies a significant position in contemporary educational literature. 

Essentially, what motivates the EFL teachers varies from one another, from time to 
time according to certain circumstances, cultural context, human nature and the 
effectiveness of each motivating technique. Understanding Motivating Factors and their 
Impact on the EFL Teacher's PP is very important in achieving important EFL teacher's 
performances (ibid). 

the EFL TPP. Work satisfaction is important in every sector, particularly in education, 
since it is all about humans. It is a matter that the teachers are the creators of 
communities and nations, so they should be pleased to perform their job well (Afshar & 
Doosti, 2016: 100). 

 
 
 
 



 
 

2.2.3 Challenges of TPD 
Misra (2018: 68) in his study states that the TPD process is not an easy job even in the 
countries of developed educational systems. Professional development process may face 
a number of challenges that affect the progress of development. These challenges can be 
listed as follows: 

1. The time of the teachers themselves since they cannot attend the training courses 
or workshops during their school-day without affecting their lessons or 
timetable. 

2. Planning for training and looking for the best procedures to achieve the best 
 

3. The administration of training courses requires a well-planned steps and 
procedures. 

4. Materials, services and facilities. 
5. Spatial challenges for the teachers to access the training centers or workshops 

for PD. 
2.2.4 The Use of MOOCs in EFL TPD 

MOOC enables teachers to attend lessons anytime and anywhere, which removes 
the restriction of synchronic learning. The flexibility and openness design of MOOCs 
has altered the conventional perceptions of classroom teaching. With the application of 
MOOC, any educational aspect will contribute to its development in quality. 
Additionally, MOOC supplies teachers with a new platform to reflect their knowledge 
and experience in the educational field. MOOC can improve teachers' awareness and 
abilities, and fulfil their different needs, so MOOC has a bright future with its 
implementation to TPD, and can support the change on the education of teacher to 
some degree. TPD is directed by national plans and policies for teacher development. 
Therefore, policies promoting MOOC applications are essential for the success of 
MOOC applications to TPD (Ji & Cao, 2016: 2063). 

In online courses and programs, teachers can make better achievements to 
develop their PP rather than those exposed to traditional training courses, and the 
learning in virtual environments helps teachers to reflect it on their PD (Anderson & 
Simpson, 2004: 4). Misra (2018: 69) states that the other significant point of MOOC 
application is that a variety of teachers from multiple locations can be accommodated by 
MOOCs. Thus, it may be argued that free and affordable MOOCs with Internet 
connectivity provide multiple opportunities for continuous enhancement of teacher 
creativity and development. 
2.3 Previous Studies 
2.3.1 Koutsodimou & Jimoyiannis (2015) 

This study entitled s For Teacher Professional Development: 
and aimed to observe and 

investigate Greek teachers' perceptions and their perspectives about the use of MOOCs 
in their professional development. The total size of the study sample is (328) participants 
of teachers, distributed to (73) males and (255) females.  

The descriptive analytical method was adopted in this study, and the researcher 
conducted an online questionnaire of 54 items to investigate the teachers
The completion percentage of the training courses was 82% of the total teachers. The 

information regarding the teachers' views and attitudes. They were required to reply 
from their own point of view to the online survey.  



 
 

Most of teachers were positive about the construction and the items of the course 
they have attended. The study also confirmed a high rate of interaction in completing 
the training courses and a positive perception towards using MOOCs. The findings 
offered supporting proof that the structure for the MOOC's design was successful in 
fostering the encouragement and willingness of teachers to finish the course through 
positive participation and peer involvement. 
2.3.2 Al-Raghbi (2019) 

The aim of this research which is entitled Use of Massive Open Online Courses 
 is 

to recognize the usefulness of MOOCs as an online training tool for the PD of Jeddah's 
teachers of science. The researcher adopted the semi-experimental method in a one 
group design. She applied the experiment for the basic sample of the current study, 
which consists of (30) female teachers of science in Jeddah Governorate. Those teachers 
were chosen randomly and exposed to an active course of learning due to a direct 
training.  

Two methods of collecting data were used by the researcher, i.e., a test of (20) 
items (pre-test and post-test) in addition to a satisfaction questionnaire of (48) items. The 
results showed that the using of MOOCs achieved a level of efficiency in the PD of 
teachers since the pre-test average was (5.17) while post-test was (19.63). The study 
revealed that there is a satisfaction of (very good degree) from the teachers toward using 

positive and high impact upon the PD of Saudi teachers of science. 
2.3.3 Discussion of the Previous Studies 
The current study has benefited from these previous and related studies in the theoretical 
framework of the study. Concerning the topic, the current study agrees with all the 
previous studies in dealing with the use and impact of MOOCs as a type of online and 
distance learning on different sides. In relation to the purpose of the study, the current 
study agrees with the studies of Koutsodimou & Jimoyiannis (2015) and Al-Raghbi, 
(2019) for they both aim to improve the professional performance and professional 
development of teachers by using of MOOCs. 
Concerning the method of the study, this study agrees with the Koutsodimou & 
Jimoyiannis (2015) for it follows the descriptive method, while Al-Raghbi (2019) is a 
quasi-experimental study. For the data collecting method, the current study agrees with 
the previous studies because both of them use a survey in data collecting.   
3. Methodology 
3.1 Design of the Study 



 
 

3.2 Method of the Study 

Harwell (2011: 151) defines the mixed method resea
where the researcher mixes or combines quantitative and qualitative research techniques, 

the usage of various methods in addressing study questions, rather than limiting or 
restricting researchers' options. 

 
3.3 Population and Sample

 
3.4 Tools of Data Collection 
3.4.1 Questionnaire 
 

 

 
 
 



 
 

 

 From the above table the researcher finds that all the calculated values of the 
Chi-Square test, which are 15, are greater than the tabulated value (3.84) at the level of 
statistical significance of (0.05) and the degree of freedom (1). 
3.6 Reliability of Questionnaire 



 
 

 
been calculated by the researcher to know the nature of data distribution numerically as 
well as graphically by using histogram such as mean, median, mode, std. deviation, 
variance, skewness, std. error of skewness, kurtosis, std. error of kurtosis, minimum, and 
maximum. In addition to that, these features will be dependable in applying the 
parametric test (such as t-  



 
 

The following figures, i.e., from (1) up-to (9) show the distribution of the 
s individuals and statistical features for all standards by using of 

histogram 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
  
 
 

Individuals in the First Standard Individuals in the Second Standard 

Figure (3) 
Individuals in the Third Standard Individuals in the Fourth Standard 



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Individuals in the Fifth Standard Individuals in the Sixth Standard 

Individuals in the Seventh Standard Individuals in the Eighth Standard 

Individuals in the Ninth Standard 



 
 

From the previous figures, it has been noticed that the distribution of individuals in the 
study sample is normal.  
4. Results and Discussion 
4.1 Results of questionnaire 

The main aim 

EFL in-service (males and females) teachers in Babylon Governorate. To achieve this 
aim, the researcher has used T-test for one sample and obtained the results which are 
shown in Table (4). The following formula has been used to calculate the 

 

 

             

              

                = 15 

 From the above table, the researcher has found that all values of the arithmetic 
mean, standard deviation and T-test are greater than the tabulated values at the level of 
statistical significance (0.05) and the degree of freedom of (249). Thus, there is a level 
of significance in all the nine standards of the questionnaire. 
4.2 Results of Interview 

The results of the interview show that most of intervi
and reflect their satisfaction towards using of the online courses in developing their 
professional performance. This means that they have showed their agreement on most of 
the interview questions. Moreover, the results show that the use of MOOCs in education 
is a successful way for enabling teachers to communicate with each other easily, sharing 
their knowledge and ideas, looking for additional information by using the internet, 

Developing PP through 
MOOCs

Interaction, discussion and 
feedback

learning

Educational activities and 
assessments

Difficulties of joining MOOCs 
by Iraqi EFL teachers



 
 

increasing their creativity level in using computer programs such as Microsoft Office for 
making slides and educational lessons for their students, increasing their self-assurance 
to learn, and finally  making them more cooperative in the assigned  work as a team. 
5. Conclusions 
 Massive Open Online Courses, as a new method of learning and teaching, play 
an important role in improving and developing the Iraqi EFL in-
professional performance, style, character, as well as the way of thinking. They allow 
the teachers to be familiar with the electronic devices and technology of distance 
learning that make them join and participate in any online course. 
 MOOCs are flexible and interactive, and allow the participating teachers to 
control their training by sharing ideas with other English language teachers easily. It also 
provides them with the possibility of self-learning that allows them to repeat the learning 
process at any time. In addition to that, the effectiveness of online courses lies in their 
positive impact on English Language teachers, and this is evident through the teachers' 

degree of satisfaction with the use of electronic courses in training. 
6. Recommendations 

1. Teachers are the core of the educational process, and preparing and training them 
must come first among the priorities and plans of the Ministry of Education. 

2. Directing officials at the Ministry of Education in the republic of Iraq to create 
Iraqi electronic platforms depend on Massive Open Online Courses to develop 
the professional performance and teaching skills of teachers, in general, and EFL 
teachers in particular. 

3. The modern methods of training that depends on online technologies such as 
MOOCs must be applied in training teachers via online courses. 

4. Online training courses for teachers must include different downloadable 
elements such as videos, pictures, slides, recordings, and texts. 
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